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@ Clgrly communlcate class expe@atlons

St /
0 Us Ce>non competltlve grading s@tegles

@ Explain the pur[m%f assmnm@ts and

policies regarding tardiness, handing in late assignments,
extension requests, makeup exams, etc. Post these expec-
tations on your syllabus so they are easily accessible to
students. See examples in the syllabus template on the
CTL website.

2]

Students are more likely to succeed when they know what is expect-
ed ofthem. When questions arise, it will be helpful to refer to policies
and expectations.

6 From the start, be very clear about your expectatlons and

@ Student performance is best assessed relatlve to well

articulated academic standards. Certain curving strategies

(normalizing grades, binning grades) can cause students

to compete for limited number of As and Bs. Using straight

grading practices determined by learning objectives

ensures all students have equal opportunities to earn an A
orBinaclass.

Grading policies that limit the number of As and Bs may increase
student competition and limit student collaboration or motivate
students to cheat.

s@port available to studentos .

6 When appropriate explain to students the purpose of

assignments including how they can prepare students for
higher stakes assignments like tests or projects or that
they provide opportunities to learn more about the
experiences of professionals in your disciplines. Also
explain the purpose of support programs available to
students (e.g., office hours, The Learning Center, The
Writing Center & Speaking Studio).

2]

Explaining how assignments will contribute to students learning will
motivate students to complete them. Students arrive with experiences
learning in different environments. Students may not understand the
purpose of things like office hours if you don't explain why you offer them.
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Welcom%dem%gefore the s@ester

@ Pr 6‘"“ promptﬁzregularfeg)ack

student assessments. Take time to participate in synchro-
nous and asynchronous discussions (e.g. Canvas discus-
sion board or other online discussion tool).

2]

Providing prompt feedback on student work will help students learn
from their mistakes while they are still mentally engaged with the
material. Engaging in synchronous and asynchronous discussions
shows that you are interested in what students are saying. No need
to respond to every post, but your presence in these discussions can
be very motivating for students.

6 Do your best to provide prompt and regular feedback on

m Ogerve group dynamlcs S

=~ ) <

6 Watch how the group interacts and identify behaviors of

dominance or withdrawal. Visit groups to engage

withdrawn students. Ask if the team needs clarification

and provide additional instruction if the team does not
seem to be working together.

2]

Group work can facilitate student learning if the group works well
together. Learning comes from being actively engaged so all
students need to be involved in the group activity. That does not
mean they all play the same role.

b@ms o .

@ Use a Canvas announcement or record a short video for
your Canvas homepage welcoming students and
introducing yourself to the class. Doing so can help
‘v‘v create a class community and increase students’ sense
of belonging.
S
()
Research shows that a sense of belonging and feeling that one is
part of a community leads to better student outcomes.

=
@ B@houghtful aWcultural re@rences

6 When making cultural references, con5|der if all students

will understand them or provide multiple examples to
describe cultural references including specific language,
objects, customs, etc.

a

s

Students will have different cultural capital and experiences
(books, music, movies, sayings) from each other and likely the
instructor. First-generation and international students may not
have a strong understanding of certain cultural references or the
higher education system.

m Make cm% ma@ls

a@ activities accessible

6 Make your course sites and resources digitally accessible,

following guidelines to make course pages, lectures,
images, recordings, and other materials accessible to
all students.

2]

[ )
]

It helps those using assistive devices, but it also benefits all
students. Captioning videos makes it easier for students to follow video
lectures. Providing transcripts of audio makes it easier for students to
review. Properly formatting websites will make it easier to explore on a
mobile phone or those dealing with a broken computer mouse.
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INELU%TEHG STRATE@

Q) ICON KEY .

Short time Planning
to implement required
®_©® Group work M Inclusion
{ J
FTa™  focused ‘ﬁ" focused
Communication Assessment
3/'_—I focused focused

-

These categories are intended to offer quick-glance
familiarity but are not limited to the categories shown.
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